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Day 3: "Casey at the Bat"

Begin lesson
Card 1 of 17

Teaching notes

Click the "Begin lesson" button to view this lesson.
Teaching notes for each slide will appear in this box.

Before the Lesson
Card 2 of 17

Teaching notes

Before the
Lesson
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Casey at the Bat

Card30of 17

Coney 20wt Rt

CASEY AT THE BAT

The cuthook wam t belhast for the Mudville s thee day
The scoer wood four 80 3ix with just as immmg kot bo play
And w0, whon Covney S0l & e and Banow S the ame
A wckly sdence el upon e patsom of the game

A wxagging fow got up 20 s, Maving Sove e rewt

Winh St hope that peme esernal withn the bumas breat.
For they Dought i oaly Cascy could gt one whack, ut O
They'd st wp even money, wih Casey o the het

Pt Fiyna procoded Cascy, snd s Miowse S Bl

It he Sovmner w4 poling. and the Lansey wis & ke

50 o that srcion el oude & Scuth-die sdoncr

Tor thene soomod but Mt chance of Cascys geting %o Bhe dat
Bt Fiywe bet Gritwr & sngie o the wondicnmend of &

And the mwachr-despoed Nake 1000 tw 0ot off O Dall,

At when (he St had bed and they wre whar had svvwnnd
Thove wis 5 sl on sovond and Fiyss o dugpng aed®
Then from tw gladin tend manituds wivt WP » wopon yod

B haanied frem (W wnnaviom bp and rolied o Oue Dol

¥ orack spon the hiiade, and swbosnded on the flat

Por Casey, mighty Casey, wis advaniong ¥ St hat

Theoe wan e s Caney's mumnor a1 b srppod im0 b place.
Thowe st awde b Canew's It and & womde oub Cae's i

Student Notes Sheet
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responses to the focus question.

4/1/20, 3:01 PM

Teaching notes

Download and print copies of the anchor text for
each student.

Teaching notes

This guided notes sheet provides students with a list
of the text-dependent questions to be explored in
the lesson along with supporting graphic organizers,
as necessary. During class students may use the
sheets as directed by you to record their responses,
notes, or ideas. These sheets may be modified to
meet the needs of each learner.

Space is also provided on the back for recording

= Following class, collect student notes and use as a formative assessment.
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Getting Started
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Getting Started

Introduction 1 of 3

Card 6 of 17

Then, while the writhing pitcher ground the ball into his hip,
Defiance glanced in Casey's eye, a sacer curled Casey's .

“Casey at the Bat”

by Ernest Lawrence Thayer

4/1/20, 3:01 PM

Teaching notes

Teaching notes

Pacing: 15 minutes
Notes:

To review the text, begin by having students reread
the text with a partner or independently. Since they
have already had it read to them on the first day,
and read with a partner on the second, most
students should be able to complete this reading

independently. However, another guided or partnered reading today is appropriate if you feel

your students would benefit.
= Review with students that good readers can understand how a character changes by being aware
of words and actions in a text and connecting it to what they already know. This is called making
an inference. Making inferences is important when thinking about characters’ emotions because
authors often show a character’s thoughts and feelings through their actions, rather than just

telling what the character is thinking.
= Distribute copies of the student notes sheet, and inform students, "Today you will be focusing on

how characters change throughout a text."
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Introduction 2 of 3
Card 7 of 17

Teaching notes

We will focus on identifying
how a character changes
throughout the text

Pacing: 15 minutes

Notes:

= To review the text, begin by having students reread
the text with a partner or independently. Since they
have already had it read to them on the first day,
and read with a partner on the second, most
students should be able to complete this reading
independently. However, another guided or partnered reading today is appropriate if you feel
your students would benefit.

= Review with students that good readers can understand how a character changes by being aware
of words and actions in a text and connecting it to what they already know. This is called making
an inference. Making inferences is important when thinking about characters’ emotions because
authors often show a character’s thoughts and feelings through their actions, rather than just
telling what the character is thinking.

= Distribute copies of the student notes sheet, and inform students, "Today you will be focusing on

how characters change throughout a text."
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Introduction 3 of 3
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As we explore the text
we will be asking and
answering questions.

We will find and keep
track of evidence from
the text to support our
ideas about each
question.

3. How 8 Gasey respond tthe chalenge of each pich?
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Teaching notes

Pacing: 15 minutes
Notes:

To review the text, begin by having students reread
the text with a partner or independently. Since they
have already had it read to them on the first day,
and read with a partner on the second, most
students should be able to complete this reading

independently. However, another guided or partnered reading today is appropriate if you feel

your students would benefit.

= Review with students that good readers can understand how a character changes by being aware

of words and actions in a text and connecting it to what they already know. This is called making

an inference. Making inferences is important when thinking about characters’ emotions because

authors often show a character’s thoughts and feelings through their actions, rather than just

telling what the character is thinking.

= Distribute copies of the student notes sheet, and inform students, "Today you will be focusing on

how characters change throughout a text."

Exploring the Text

Card9 of 17

Exploring the
Text

Teaching notes

https://haywood.learnzillion.com/lesson_plans/1213-day-3-casey-at-the-bat/lesson Page 5 of 12



Day 3: "Casey at the Bat" | LearnZillion 4/1/20, 3:01 PM

Supporting Question 1

Card 10 of 17

How does the author Teaching notes
show the confidence of

Pacing: 2 - 4 minutes

Casey and the fans? Standard: RLS.2

Purpose: Casey's arrogance and overconfidence
impacts the poem’s conclusion, so this question
prompts students to think about how feelings and
emotions play an important role in their
understanding of a poem.

Answer: At the end of the second stanza, the author begins to make clear how much confidence the
fans have in Casey. He describes their hope as "if only Casey could get one whack at that." Then in
the sixth and seventh stanzas, the author describes how Casey walked confidently up to bat. "There
was pride in Casey's bearing" tells me that Casey believed in himself.

Look for students....
= Using text evidence while referencing the author's word choice
Guiding questions and prompts:

= |f students need guidance identifying text evidence, make a T-chart with "fans" and "Casey" as the
two headings. Together with students, list words from the poem that describe Casey's and the
fans' thoughts and feelings. Guide students to look at their actions and speech.

Additional Notes:

= Use this as an opportunity to discuss with students how good writers don't just tell what is
happening, they show it. Readers can follow the action by paying attention to the descriptive
words the author uses.
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Supporting Question 2
Card 11 of 17
How does the author Teaching notes
contrast hope and

Pacing: 2- 4 minutes

despair in the second Standard: RL.5.2
. Purpose: This question continues with the focus on
d nd th | rd Stanza S? the contrasting emotions between each stanza of

the poem, while guiding students to explore the
structure of the poem.

Answer: The author's word choice and the division
of the two stanzas contributes to the contrast of hope and despair. He even uses the word 'hope' in
the second stanza, and then ends it by describing how the fans would bet money on Casey getting a
hit. Then, he begins the third stanza with the transition "but" that shows something has changed.
The third stanza ends by saying "there seemed but little chance of Casey's getting to the bat", which
is the opposite of what he wrote at the end of stanza two.

Look for students....

= Contrasting the author’s use of the word "hope" with the phrase "seemed but little chance."

Guiding questions and prompts:

®  Ask students, "What is the question asking when it says to 'contrast'?"
= Ask students, "What is a synonym for 'despair'? What does it tell you about the author's message
to readers that he used this word as opposed to a word like 'sad' or 'upset'?"

Additional Notes:

= To support students who may be struggling with identifying contrast, you can prompt them with
other simple examples of opposites. For example, loud:quiet, happy:sad. Then, call out an
adjective and have students respond with a contrasting word. Further examples include: tall:short,
sunny:cloudy, summer:winter, hard:soft, slow:fast. When students are ready, you can direct them
to identify adjectives in the second and third stanzas and look for any contrasting language.
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Supporting Question 3

Card 12 of 17

How did Casey Teaching notes
respond tO the Pacing: 3 - 5 minutes
challenge of each Standard: RL.5.5
. Purpose: This question has students thinking about
p |tCh? (3 pa rt answe r) a sequence of actions/reactions in relation to the

shifting emotions of a character.
Answer:

= After first pitch: Casey was still smiling and
confident... "With a smile of Christian charity..."
= After second pitch: Now he's tense and angry... "muscles strain, teeth clenched..."
= After third pitch: To the shock of everyone, Casey struck out.

Look for students....
= Noting the shift in Casey's demeanor between the first and second pitches
Guiding questions and prompts:

= Ensure students understand the context of an at-bat in baseball by asking, "How many strikes
does a batter get before he's out?" (three)

= As a follow up question, you may consider asking students to use evidence from the text to build a
theory about how Casey responded after striking out, since the author ends the poem without
telling us what Casey's response was.

Additional Notes:

= This is a good opportunity to bring students back to the awareness that characters change
throughout a text, much like people grow and change through their lives.
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Supporting Question 4

Card 13 of 17

How does the anger Teaching notes

from the crowd after . |
Pacing: 2 - 4 minutes

the fl rst Strike Standard: RL.5.3

Purpose: This question ensures that students

i
com pa re to Ca Sey S understands Casey’'s mood prior to the second
strike, which they will be responding to with the

mOOd? focus question of the day. It also helps students to
consider the reactions of different characters to the

same event.

Answer: Casey was still relaxed and smiling after strike one was called, but the fans were in an
uproar as they yelled out at the umpire to show their anger. Someone was even so upset that they
screamed out, "Kill the umpire!" which is a much more extreme reaction than Casey's.

Look for students....
= Contrasting emotions of the characters (Casey vs. the fans).
Guiding questions and prompts:

= Ask students to think of a time in their own lives when they have reacted to something much
differently than a friend or family member. This will allow them to activate their thinking about
contrasting reactions.

Additional Notes:

= Students may benefit from the use of a graphic organizer to list out descriptive words the author
used to describe the fans and Casey, so that the contrast becomes more apparent.
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Focus Question
Card 14 of 17

Teaching notes

Focus
Question
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Focus Question
Card 15 0of 17

How do you know that  Teachingnotes
Casey's mood changed

Pacing: 10 minutes

after strike two was Standard: RL.5.2
Purpose: Prior to today, students have looked at
Ca I Ied7 how specific word choice helps readers understand
the events in a poem, but today they will be thinking
more deeply about the theme of the poem and
emotions of the characters.

Answer: When strike two was called, Casey no longer seemed relaxed. Earlier, in stanza six, it said,
“There was ease in Casey’s manner." Also in stanza six, Casey was smiling. But after strike two, he
was no longer smiling. Casey's “teeth are clenched in hate," which makes me recognize that he’s not
feeling as relaxed as he was when he started his at-bat. Additionally, the author wrote, “his face grew
stern and cold...his muscles strain...” which also shows that Casey is visibly upset, and not moving
with the ease he was at the start of the poem.

Look for students....
= |dentifying the contrasting word choices of the author.

Guiding questions and prompts:

= Prior to answering the focus question, prompt students to consider Casey's mood before strike
two was called.

Additional Notes:

= The supporting questions guide students towards an appropriate response to the focus question.
Struggling readers can be guided to look back to their responses on the guiding questions to help
them cite evidence of contrast in the poem.
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After the Lesson
Card 16 of 17

Teaching notes

After the
Lesson

Comprehension Skill Video
Card 17 of 17

Reread the text and jot down words that Teaching notes

describe the character’s emotions at the
beginning of the text.

There was ease in Casey’s manner
There was pride in Casey’s beari
And when, responding to the c|
No stranger in the crowd coul;

into his place,

Use this video as an intervention tool for students
who struggle to answer the focus question. The

on his shit; video uses a metacognitive approach to model the
: targeted reading comprehension skills.

Ten thousand eyes were on h
Five thousand tongues appla
Then, while the writhing pitchei
Defiance glanced in Casey’s eye,

S LearnZillion

Visit https://haywood.lzill.co/r/44339
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