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Before the Lesson
Card 2 of 18

Teaching notes

Before the Lesson

Day 3: "Because I could not stop for Death"

Begin lesson
Card 1 of 18

Teaching notes

Click the "Begin lesson" button to
view this lesson. Teaching notes for
each slide will appear in this box.Begin lesson 
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Anchor Text
Card 3 of 18

Teaching notes

Download and print copies of the
anchor text for each student.

Student Notes Sheet
Card 4 of 18

Teaching notes

This guided notes sheet provides
students with the text-dependent
questions associated with this lesson,
and relevant graphic organizers. You
may modify these sheets as needed.
During class, students can use these
sheets to record their responses,
notes, or ideas. Use the back to

record responses to the focus question.
Following class, collect student notes to use as a formative assessment.
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Getting Started
Card 5 of 18

Teaching notes

Getting Started
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Introduction 1 of 2
Card 6 of 18

Teaching notes

Pacing: ~ 5 minutes

Notes:

Remind students that this week, they
will be focusing on reading one text
closely.
Review the two themes that you
identi�ed on Days 1 and 2, as well as
some of the techniques used by the

author to communicate those themes.
Distribute copies of the anchor text and display a copy of the anchor text for
students to read along as you read aloud.
Tell students that today, they will be looking for examples of �gurative language
that support and help to develop yesterday's theme of life and death being one
continual journey.
Read the poem aloud and ask students to follow along using the anchor text
copies.
Tell students that you will now go back to the text and read it closely as you ask
them a series of questions. A student notes sheet has been provided for this
activity.
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Introduction 2 of 2
Card 7 of 18

Teaching notes

Pacing: ~ 5 minutes

Notes:

Remind students that this week, they
will be focusing on reading one text
closely.
Review the two themes that you
identi�ed on Days 1 and 2, as well as
some of the techniques used by the

author to communicate those themes.
Distribute copies of the anchor text and display a copy of the anchor text for
students to read along as you read aloud.
Tell students that today, they will be looking for examples of �gurative language
that support and help to develop yesterday's theme of life and death being one
continual journey.
Read the poem aloud and ask students to follow along using the anchor text
copies.
Tell students that you will now go back to the text and read it closely as you ask
them a series of questions. A student notes sheet has been provided for this
activity.
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Exploring the Text
Card 8 of 18

Teaching notes

Exploring the Text
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Supporting Question 1
Card 9 of 18

Teaching notes

Pacing: ~ 5-10 minutes

Standard: RL.11-12.4

Purpose: Students must be able to
understand speci�c symbols and
metaphors in the poem in order to
see how each symbol and/or
metaphor builds on the next to
express a theme.

Answer:

Children could symbolize innocence.
Children could symbolize youth.
Children could symbolize a particular stage in the life cycle.

Look for students….

Demonstrating an understanding of children used �guratively, and not just literally.
Demonstrating a logical connection between children and what they could
represent on a broader, more �gurative scale. In other words, the children's literal
function should be related to their �gurative function in the poem.

Guiding questions and prompts:

What are the children literally doing in the poem?
What words, phrases, ideas, and/or images do we normally associate with children?
Review that list of words. Which one or ones seem to make the most sense in this
poem?
What idea might Dickinson be trying to communicate by associating the children
with that idea/those ideas?

Additional Notes:

At this age, students are just getting more familiar and comfortable with �gurative
thinking. Struggling students may need extra support when it comes to thinking
�guratively. Many of them remain literal thinkers, and �gurative language can be
di�cult for them to understand.
You might want to spend more time with particular supporting question. Once you
work with students on this task, Supporting Questions 2-4 should feel a little easier
to accomplish and answers should bubble up quickly.

Re-read stanza 3. What might the children
symbolize?
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Higher-performing students may pick up on the �gurative meaning easily, and may
in fact have already identi�ed many of the symbolic and metaphorical meanings in
the poem. You may want to push those students to evaluate the e�ectiveness of
Dickinson's choice of symbolism in communicating the theme.
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Supporting Question 2
Card 10 of 18

Teaching notes

Pacing: ~2-5 minutes

Standard: RL.11-12.4

Purpose: Students must be able to
understand speci�c symbols and
metaphors in the poem in order to
see how each symbol and/or
metaphor builds on the next to
express a theme.

Answer:

Recess can symbolize enjoyment.
Recess can symbolize social activities.
Recess can symbolize activities that keep us busy.
Recess can symbolize things we do when we take a break from life.

Look for students….

Demonstrating an understanding of how recess is used �guratively, and not just
literally.
Demonstrating a logical connection between recess and what it could represent on
a broader, more �gurative scale. In other words, recess's literal function should be
related to its �gurative function in the poem.

Guiding questions and prompts:

How is recess described in the poem? (Who participates? How? Where?)
What is recess's literal function in the poem?
What words, phrases, ideas, and/or images do we normally associate with recess?
Review that list of words. Which one or ones seem to make the most sense in this
poem?
What idea might Dickinson be trying to communicate by associating recess with
that idea/those ideas?

Additional Notes:

At this age, students are just getting more familiar and comfortable with �gurative
thinking. Struggling students may need extra support when it comes to thinking
�guratively. Many of them remain literal thinkers, and �gurative language can be
di�cult for them to understand.

Re-read stanza 3. What might recess symbolize?
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Higher-performing students may pick up on the �gurative meaning easily, and may
in fact have already identi�ed many of the symbolic and metaphorical meanings in
the poem. You may want to push those students to evaluate the e�ectiveness of
Dickinson's choice of symbolism in communicating the theme.
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Supporting Question 3
Card 11 of 18

Teaching notes

Pacing: ~2-5 minutes

Standard: RL.11-12.4

Purpose: Students must be able to
understand speci�c symbols and
metaphors in the poem in order to
see how each symbol and/or
metaphor builds on the next to
express a theme.

Answer:

The �elds can symbolize maturity.
The �elds can symbolize growth.
The �elds can symbolize bounty.
The �elds can symbolize the harvest.

Look for students….

Demonstrating an understanding of how the �elds are used �guratively, and not
just literally.
Demonstrating a logical connection between the �elds and what they could
represent on a broader, more �gurative scale. In other words, the �elds' literal
function should be related to their �gurative function in the poem.

Guiding questions and prompts:

How are the �elds described in the poem? (What is growing there? Describe the
crop.)
What are the �elds' literal function in the poem?
What words, phrases, ideas, and/or images do we normally associate with �elds?
Review that list of words. Which one or ones seem to make the most sense in this
poem?
What idea might Dickinson be trying to communicate by associating the �elds with
that idea/those ideas?

Additional Notes:

At this age, students are just getting more familiar and comfortable with �gurative
thinking. Struggling students may need extra support when it comes to thinking
�guratively. Many of them remain literal thinkers, and �gurative language can be
di�cult for them to understand.

Re-read stanza 3. What might the �elds
symbolize?
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Higher-performing students may pick up on the �gurative meaning easily, and may
in fact have already identi�ed many of the symbolic and metaphorical meanings in
the poem. You may want to push those students to evaluate the e�ectiveness of
Dickinson's choice of symbolism in communicating the theme.
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Supporting Question 4
Card 12 of 18

Teaching notes

Pacing: ~2-5 minutes

Standard: RL.11-12.4

Purpose: Students must be able to
understand speci�c symbols and
metaphors in the poem in order to
see how each symbol and/or
metaphor builds on the next to
express a theme.

Answer:

The setting sun can symbolize an ending of something.
The setting sun can symbolize old age.
The setting sun can symbolize the last stages of life.

Look for students….

Demonstrating an understanding of how the sun is used �guratively, and not just
literally.
Demonstrating a logical connection between the sun and what it could represent
on a broader, more �gurative scale. In other words, the sun's literal function should
be related to its �gurative function in the poem.

Guiding questions and prompts:

How is the sun described in the poem?
How is a setting sun di�erent from a rising sun, or the sun at noon?
What is the sun's literal function in the poem?
What words, phrases, ideas, and/or images do we normally associate with a setting
sun?
Review that list of words. Which one or ones seem to make the most sense in this
poem?
What idea might Dickinson be trying to communicate by associating the sun with
that idea/those ideas?

Additional Notes:

At this age, students are just getting more familiar and comfortable with �gurative
thinking. Struggling students may need extra support when it comes to thinking
�guratively. Many of them remain literal thinkers, and �gurative language can be
di�cult for them to understand.

Re-read stanza 3. What might the sun
symbolize?
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Higher-performing students may pick up on the �gurative meaning easily, and may
in fact have already identi�ed many of the symbolic and metaphorical meanings in
the poem. You may want to push those students to evaluate the e�ectiveness of
Dickinson's choice of symbolism in communicating the theme.
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Supporting Question 5
Card 13 of 18

Teaching notes

Pacing: ~ 5 minutes

Standard: RL.11-12.4

Purpose: Students must be able to
understand speci�c symbols and
metaphors in the poem in order to
see how each symbol and/or
metaphor builds on the next to
express a theme.

Answers:

A grave is being compared to a house.
The house seems like a "swelling of the ground", or the way dirt is piled up on a
new grave.
The roof is being compared to the gravestone on the grave.
The roof's cornice is being compared to the bottom of the gravestone.

Look for students….

Demonstrating an understanding of how the image of a house is being used as a
metaphor to represent a grave.
Including speci�c examples and/or quotes from the text to illustrate how that
comparison is made.

Guiding questions and prompts:

Think about the phrase "a swelling of the ground". What image does that create in
your mind?
Re-read line 20. What is a cornice?
Think about the subject of the poem and the symbols we just analyzed. What kind
of "house" is being described here?
In what ways might a grave be like a house? What do they have in common?
What idea might Dickinson be trying to communicate by associating a grave with a
house?

Additional Notes:

At this age, students are just getting more familiar and comfortable with �gurative
thinking. Struggling students may need extra support when it comes to thinking
�guratively. Many of them remain literal thinkers, and �gurative language can be
di�cult for them to understand.

Re-read stanza 5. What is being compared to a
house?
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Higher-performing students may pick up on the �gurative meaning easily, and may
in fact have already identi�ed many of the symbolic and metaphorical meanings in
the poem. You may want to push those students to evaluate the e�ectiveness of
Dickinson's choice of symbolism in communicating the theme.
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Supporting Question 6
Card 14 of 18

Teaching notes

Pacing: ~ 5 minutes

Standard: RL.11-12.1

Purpose: Students need to be able to
take the individual “parts” that
they’ve been examining and think
about how they all work together to
create a “whole”. They need to be
able to identify a theme at this step

of the lesson, because they’ll be using this theme to answer the overall TDQ for today.
Their answer to the overall TDQ should show that they understand how Dickinson
uses those metaphors and symbols to develop that theme.

Answer:

All of the symbols and metaphors are related to the stages of human life.
Dickinson's symbols and metaphors describe life from birth to death.
Dickinson uses these images and comparisons to support the theme of life being
one continual journey.

Look for students….

Demonstrating clearly that they are built from answers to the �rst four supporting
questions. This answer should be a natural outgrowth of their understanding and
mastery of previous questions.
Demonstrating that they are able to identify and analyze the use of symbols and
metaphors in the poem.

 Guiding questions and prompts:

Look over your answers to Supporting Questions 1-5.
Do you see a pattern developing in those answers?
What do each of these symbols and metaphors have in common?
What idea or image gets repeated and emphasized in all of these examples?
Which theme that we have already identi�ed best works with these examples?

Additional Notes:

This question allows for some sca�olding of students' understanding of theme.
They learned how to identify theme in Day 1 and Day 2's lessons. In today's lesson,

Combine all of this information with what we
learned before about Death and the carriage
ride. What big idea about death is Dickinson
conveying through her use of symbolism and
metaphor?
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they are asked to look at the evidence collected today and decide which of these
two themes best matches the evidence.
Higher-performing students may pick up on the �gurative meaning easily, and may
in fact have already identi�ed many of the symbolic and metaphorical meanings in
the poem. You may want to push those students to evaluate the e�ectiveness of
Dickinson's choice of metaphor in communicating the theme.

Focus Question
Card 15 of 18

Teaching notes

Focus Question
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Focus Question
Card 16 of 18

Teaching notes

Pacing: ~10 minutes

Standard: RL.11-12.4

Purpose: Students must be able to
identify and then carefully consider
the meanings of the metaphors and
symbols in the poem, so that they
can determine a theme that
Dickinson is developing in the poem.

On day 1, students examined how the poem is not simply functioning on a literal
level, so identifying and analyzing speci�c metaphors and symbols is a natural “next
step”. Also, in Day 2, students were asked to examine speci�c words and phrases the
author was using to develop a tone. Understanding that tone can give students
insight into the meaning of the symbols and metaphors in the poem. From here,
students will be asked to take a look at the poem’s structure, and then at the meaning
of the poem as a whole. So, starting with words and phrases and moving to symbols
and metaphors that work within speci�c stanzas will help students to see a “bigger
picture” when they look at the whole text structure, as well as the whole text
meaning.

It is crucial that students identify and analyze the symbols and metaphors in the
poem in order to write about the themes Dickinson develops in the poem. Each
supporting question will have students identifying and analyzing speci�c symbols and
metaphors in the poem, before putting them together to look for a larger purpose
behind the use of symbolism and metaphor as a whole.

Answer:

Dickinson uses metaphor and symbolism to further develop her theme about life and
death being one continuous journey. As she rides along in the carriage, the speaker
sees children, recess, �elds, the sun, and a house. Taken together, these things
symbolize the life cycle. The children symbolize our early lives. Recess symbolizes all
of the activities in our lives that consume our time. The �elds symbolize the later
years in our life when we are maturing and waiting to be harvested. The setting sun
symbolizes our impending death. Finally, Dickinson compares the grave to a house,
which is simply another stop along the journey of life and death. All of these symbols
and metaphors support the theme of life and death being one continuous journey.

Look for students….

How does Dickinson’s use of metaphor and
symbolism help to develop a theme?
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Indicating that they can do more than simply identify and explain the examples of
symbolism and metaphor.
Demonstrating that a student can analyze how and why that metaphor was used to
communicate a theme.
Students should include speci�c examples and/or quotes to support assertions
made.

After the Lesson
Card 17 of 18

Teaching notes

After the Lesson

Comprehension Skill Video
Card 18 of 18

Teaching notes

Use this video as an intervention tool
for students who struggle to answer
the focus question. The video uses a
metacognitive approach to model the
targeted reading comprehension
skills.

Visit https://haywood.lzill.co/r/44517




